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Narrative writing is when students transform their personal experiences, emotions
and memories into written form. This study explores how emotional experiences shape the
academic motivation of narrative writing, with a particular focus on risk, writing
engagement, and narrative depth. This study adopted a self-ethnographic narrative inquiry
design to analyze the reflective comments on three narrative poems written by students. The
focus of the analysis is on repetitive emotional images and reflections related to anxiety,
safety, cultural memory, sense of belonging and students' voices. The research results show
that emotional instability is detrimental to students' willingness to disclose their personal
experiences. Anxiety may coexist with persistence, but it can reduce the depth of
expression. In contrast, cultural memory and identity can enhance motivation by making
writing feel more meaningful. This study holds that the motivation for narrative writing
should be understood as a relational and emotional process, rather than merely a personal
trait or skill. These findings suggest that teachers can express deeper narrative writing by
establishing emotional security, providing reaction-oriented feedback, and valuing students'
cultural memory and identity.

narrative writing, academic motivation, emotional safety, student voice, cultural
identity

The narrative type of writing is an academic practice in which students articulate, comprehend, and
give meaning to memories, emotions, and identity through language. However, narrative writing
differs from expository and argumentative tasks to the extent that the students must consider the
degree to which they want to show their lived experience to their teacher, classmates, or a reader that
is not real. Therefore, it is not simply a question of understanding grammar, structure of the text, or
completing a task when it comes to comprehending a narrative. Emotional safety is certainly one
factor that is included in class relationships, along with the feedback style and the writer's perception
of whether their personal experience will be understood or judged. The social model of writing, the
writer within community theory, maintains that writing is always socially situated, which is formed
by a changing process comprising of a round of activity among writers, readers, purposes, tools, and
community conditions [1]. This point of view is particularly helpful when narrative writing is
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concerned, as classroom members become part of the audience that is being thought of when
composing personal pieces by the students.

Motivation in narrative writing is more than just a student's desire to complete their assignment.
Self-determination theory shows that students are more motivated to carry out their tasks when
autonomy, competence, and relatedness are supported in their environment [2]. In narrative writing,
autonomy refers to the perception that a student can choose a meaningful experience rather than
simply conforming to the assignment. Competence means the feeling that an experience can
translate into impactful writing. Relatedness means confidence that both educators and peers will
react to the narrative positively. If any of these factors is low, a student can still complete the
assignment. The narrative, however, can come out less frank or self-restricted or less insightful.

Achievement emotion theory helps explain why this is important. Emotions like anxiety,
uncertainty, pride, hope, and shame can either diminish or increase students' persistence,
engagement, and willingness to take risks in their work [3]. When they are writing narratives, they
are not only subject to the effects of these emotions on their task, but they are experiencing them as
part of their task, for many of them write about memories, relationships, family histories, cultural
language, or identity. Emotional uncertainty can lead to students stalling in their writing, choosing
safer material, or editing out details that feel vulnerable. Recent research on student voice has found
that relationships, choice, and differentiated support enable students to engage more powerfully in
both verbal and written classroom learning [4]. Research on writing also indicates that feedback and
emotional experience shape students' confidence, motivation, and writing quality [5]. Thus, student
voice depends as much on the conditions of the ask as on the ask itself.

Existing studies have examined writing motivation, teacher feedback, student voice, and
culturally responsive teaching. However, the reflective experience of student-writers in narrative
writing still needs closer attention. Emotional safety, self-censorship, and cultural memory are often
discussed separately, although they may operate together in the process of writing. This study
addresses that problem by analyzing three student-written narrative poems and their reflective
commentaries. It asks how emotional experiences influence academic motivation in narrative
writing. The analysis focuses on three connected dimensions: the willingness to take expressive
risks, the depth of writing engagement, and the role of cultural identity in sustaining motivation.

Academic motivation is shaped by both students' internal goals and the conditions of the learning
environment. Self-determination theory provides a useful starting point because it explains
motivation through the basic psychological needs of autonomy, competence, and relatedness [2]. In
narrative writing, these needs are closely connected to emotional safety. A student may have enough
language ability to write a narrative but may still hesitate if the topic feels personally risky or if the
audience feels unsafe. Motivation therefore depends on whether the writing task is experienced as a
meaningful opportunity for expression rather than only as a requirement for evaluation.

The control-value theory of achievement emotions further claims that emotions in students are
affected by the perceived control they have over the activity and the perceived value of the task [3].
A narrative prompt can motivate students positively when students find the prompt valuable and
when they believe that they are in control of the emotional and lexical challenges it brings with it. A
prompt can cause anxiety and stop risk-taking when it is perceived to be revealing or uncontrollable.
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However, anxiety does not stop the process of writing. It instead transforms the type of writing
produced. The resulting narrative can contain silences, inhibitions, and simplifications.

Writing motivation includes the willingness to begin, continue, revise, and invest meaning in
writing. Recent research shows that writing motivation is influenced by self-efficacy, task value,
teacher support, and classroom environment [6]. This study supports the theory that motivation is
not an individualistic phenomenon. It can be enhanced or reduced using such factors as teaching
style, audience, and classroom environment. It is especially important in the case of narrative
writing because learners do not just organize the information they have, but also make the decisions
regarding how a particular life experience should be described.

Feedback is one of the main classroom conditions that shapes writing motivation. Feedback that
focuses only on error correction can make students protect themselves by choosing safer topics and
less experimental language. Feedback that recognizes meaning, voice, and development can support
deeper engagement. Research on students' perceptions of teacher feedback shows that feedback is
connected to writing-related confidence, anxiety, motivation, and text quality [5, 6]. These findings
suggest that feedback in narrative writing should address both technical accuracy and the student's
effort to make meaning.

Emotional safety is central to student voice. Student voice does not simply mean that students are
allowed to write from personal experience. It means that the classroom gives students enough trust,
choice, and recognition to make personal experience speakable. Research on student voice practices
in high school classrooms identifies relationships, differentiation, and choice as important
foundations for meaningful student participation [4]. These conditions matter in narrative writing
because students often write about memories, family life, language, migration, uncertainty, or
belonging. Without emotional safety, student voice may remain formally present but substantively
restricted.

Cultural identity also shapes whether narrative writing feels legitimate. Culturally relevant
pedagogy emphasizes the importance of valuing students' cultural knowledge and supporting
students' academic success without asking them to detach from their communities [7]. In narrative
writing, cultural memory can therefore become a source of motivation when students feel that their
languages, family histories, and inherited images can belong in academic expression. When those
resources are not recognized, students may prune their narratives to fit a narrower version of school
writing.

This research uses an autoethnographic narrative inquiry research design to examine the role of
affect in narrative composition and its effects on motivation for educational endeavors. Narrative
inquiry is appropriate because the research problem's sociocultural context is best understood
through the quality of insights from personal experience. Narrative inquiry is also appropriate
because the data are in the form of narrative texts, and a narrative gives an order to experience using
images, sequences, voices, and referring terminologies. The goal is not to analyze statistically and
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interpret motivation in the fieldwork but to understand it through the reconstruction of the driving
factors that fueled the writing of personal texts.

The data include three narrative poems and reflective commentaries. Which are "Before the First
Word," "In My Shoes," "Planting What Was Lost." The poems are related to the following emotional
aspects of narrative writing. The second poem presented relates to expectations, anxiety, and
perseverance of a challenging writing process. The third poem relates to cultural heritage and family
history, language and connection. The commentaries convey the emotional context of the poem and
explain the context for understanding the writing process in the poem.

The analysis was conducted through close reading. It analyzed the frequency of emotions,
metaphors, body metaphors, and people's talks about motivation, risk, self-censorship, group
belonging, and student voice. It also analyzed how the poems conceptualize their audience and the
writer's sense of safety. It produced results, which were sorted into three categories: the uncertainty
in feelings is a barrier to taking risks in self-expression; anxiety and perseverance are compatible;
cultural memory motivates identity.

The study has limitations. It is based on a single student-writer's reflective writings, and so does
not generalize to all students' experiences with narrative writing. The significance of the study is in
its micro-study of the relation between emotion, self-expression, and motivation in one situated
writing process. The case may help educators understand why a student can complete a narrative
assignment yet still leave out pivotal experience, and why an emotionally safe pedagogic approach
is needed for full narrative writing engagement.

The first finding is that emotional uncertainty before writing directly affects the student's willingness
to take expressive risks. In "Before the First Word," writing begins with hesitation rather than
immediate language production. The hesitation is presented as a bodily pause, suggesting that the
difficulty is not simply a lack of ideas. The writer is negotiating whether the classroom is safe
enough for personal disclosure.
Before the First Word
Before I wrote the first sentence,
I felt a small pause inside me,
Like standing at the edge of water
And not knowing how cold it will be.
The feeling stayed in my chest,
Quiet but heavy,
Like a question that does not want to leave.
The classroom felt like
A room full of careful breathing,
Everyone thinking what is safe to say.
I was afraid
Someone might read too closely
Or maybe not understand
What I really meant.
So I wrote a little truth
And a little silence,
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Some words stayed on the page,
Some stayed with me.
If I had trusted the space more,
Maybe I would have written
The sentence I am still carrying.

The phrase "a small pause inside me" shows that writing begins through an embodied emotional
state. The pause interrupts movement into language. The metaphor of "standing at the edge of water"
suggests exposure, uncertainty, and the possibility of discomfort. The writer does not say that
writing is impossible. Instead, the poem shows that writing becomes conditional on the student's
ability to predict the emotional consequences of expression.

The classroom image deepens this point. A "room full of careful breathing" represents a shared
atmosphere of caution. The line "Everyone thinking what is safe to say" suggests that emotional
restraint is not only individual but collective. The writer imagines both close reading and
misunderstanding as risks. This imagined audience affects the text before the first sentence is
written. The resulting narrative includes "a little truth" and "a little silence," which means that task
completion and expressive honesty are not the same.

This finding supports the argument that motivation in narrative writing is shaped by autonomy
and relatedness [8]. The student has a task to complete, but full expressive engagement depends on
feeling safe enough to choose meaningful content and trust the response of readers. Emotional
uncertainty therefore reduces expressive risk-taking. It does not necessarily prevent writing, but it
narrows the emotional range of what the student allows onto the page.

The second finding is that anxiety and persistence can operate at the same time. In "In My Shoes,"
the writer continues to write while carrying emotional pressure. This finding is important because
persistence is often treated as a sign of successful motivation. The poem suggests a more complex
pattern. A student can persist and still experience limited expressive freedom.
In My Shoes
These shoes have seen me trapped in a secret room.
The night is heavy with doubt,
and doors that would not open.
They carried me through expectations and strain,
through a heart too sensitive for careless words.
Anxiety walks beside me, but so does persistence.
These shoes have seen my fear,
they have also seen me continue.

The "secret room" here is to illustrate something metaphorically like being locked in a room. It
isn't a physical space in which someone can go. It brings forth a situation whereby the writer
imagines being imprisoned by set standards, fear, and difficulty. The line "doors that would not
open" implies that the channel through which communication must take place has been obstructed.
There is continuity in writing, but there is no sense of being unfettered or liberated.

"Anxiety walks beside me, but so does persistence" is the core of the poem. Anxiety does not
resolve prior to action. Anxiety travels with action. Persistence thus should not be interpreted as self-
confidence. Persistence is endurance under stress. This is important for grading narrative writing
because a narrative writing submission can show effort without exhibiting total personal investment.
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Research results on motivational regulation and persistence suggest that students can keep
writing even under significant emotional stress [9]. Therefore, this is how some texts can be done
despite anxiety. Students probably exercise persistence or implement strategy control as well as self-
regulation when they try to finish a text. The writing process can, however, take a toll on voice,
complexity, and exploration, when the emotional burden becomes too great. Therefore, anxiety
distorts motivation so that it may lead to completion of a text, but at the cost of the author's
expressive control.

The third finding is that cultural memory can strengthen writing motivation when identity is
affirmed as meaningful. In "Planting What Was Lost," cultural memory is not an additional topic
added to the writing task. It becomes the emotional foundation and narrative structure of the poem.
The poem connects family, language, migration, and belonging through the image of planting.
Planting What Was Lost
In the corner of my grandmother's yard
There was a persimmon tree
Its branches crooked with stories
That no one translates.
When we left,
The tree stayed behind
Rooted in a language
That would not be useful here.
In my mother's hands
The soil was always too thin,
Life, hours long,
Dreams trimmed back like dead stems.
I learned early how to prune myself.
But memory is stubborn.
It smells like steamed rice
And damp air after summer rain.
What was lost was not just a garden
But the belief that staying could be safe.
So I plant what I lost,
Not only the persimmon tree
But the courage to take root.
And when something green
Breaks the surface,
I call it hope,
I call it home.

The "grandmother's yard" becomes the zone of emergent and enduring memory. The "persimmon
tree" plays the part of the symbolized anchoredness, and its "branches crooked with stories"
narrative value may be taken to suggest that cultural history can have a narrative value even when it
is only partially understood. The line "Rooted in a language / That would not be useful here" points
to the tension between the type of memory that a culture holds and the education system's perception
of its obligation to the present. Language is not only regarded as an instrument for communicating,
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but as the one that differentiates the in-group from the out-group, and thus is given a place of
importance.

The phrase "I learned early how to prune myself" is especially important. Pruning usually helps a
plant grow, but in this poem it becomes a metaphor for self-reduction. The author has learned to cut
at the self and work his fingers to the bone. The next line "So I plant what I lost" signifies the turn
from loss to a perspective that opens the door to change. Writing has allowed him to regain the loss
of subtlety.

This indicates the possibility of cultural affirmation to enhance motivation; if cultural memory is
seen as legitimate material for scholarly writing, the student can exceed the boundary of task
completion to re-initiate belonging through writing. The quoted poem ends with "hope" and
"home,", drawing attention to narrative writing's contribution to forming spaces where identity can
be remembered and re-grounded, reflective of culturally relevant and culturally sustaining pedagogy
of writing instruction when presenting students' cultural knowledge and linguistic resources as ways
of being valued [7, 10].

This study examined how emotional experiences shape academic motivation in one student-writer's
narrative writing. These findings indicate that the motivation towards narrative writing should not be
only seen as a matter of ability and effort, but also in compliance with the writing prompt. Moreover,
it is molded by the factors mentioned like emotional safety, reader expected responses, feedback,
and the student's understanding whether things that are personal and cultural can be a part of
academic writing.

The pedagogical implication is that narrative writing instruction should attend to the emotional
aspects of writing with as much care and rigor as it does to textual features, grammar, and
mechanics. Teachers can encourage rich writing by establishing an emotionally safe classroom
culture and routines, providing feedback that values meaning as well as correctness, and including
students' diverse cultural backgrounds, family experiences, and linguistic strengths. When students
feel emotionally safe and culturally supported, they are more likely to write beyond the bare
minimum and cultivate an authorial identity.

The study is limited by its focus on a single student writer and three reflective poetic texts. Future
research could examine multiple students across different classrooms, include interviews about
students' writing decisions, and compare drafts to identify where self-censorship, revision, and
emotional risk-taking occur. Such research would provide a broader understanding of how emotional
safety and identity recognition influence motivation in narrative writing. Overall, the pedagogy and
practice of story writing can be made more pedagogically useful when students can take risks, and
allow personal surfaces to be used in academic writing, and be heard and received by others who can
care.
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