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Abstract: English learning motivation is a critical and common factor that exists in our daily 

learning life. Learners in two main environments while learning, the school environment and 

family environment, these environments are psychologically and physically affecting 

learning motivation. In college students in China, many researchers have focused on 

searching the school environment’s influence on English learning motivation, while the 

family environment is less studied in contrast. This research aims to provide a more 

comprehensive classification of family factors and expand the existing perspective on their 

influence on English learning motivation. Through the questionnaire method in mixed-

method research, the results of this paper will provide insights into family factors on students’ 

English learning motivation in China and identify the correlation and the degree of influence. 

This paper will demonstrate that the family factors (i.e., parents’ sense of values, parents’ 

social-economic status, parents’ educational background and cultural influence, parents’ 

involvement and guidance behavior, family's atmosphere and style) is positively related to 

students’ English learning motivation, and further find the way to improve students’ English 

learning motivation through paying attention to strong influencing factors and providing 

appropriate family support. 

Keywords: Family factors, English as a second language, Learning motivation. 

1. Introduction 

Nowadays, as international connections are increasingly strengthened, the requirements and demands 

of students’ second language acquisition (SLA) are stricter. Therefore, exploring ways to enhance 

students’ motivation to learn a second language is crucial.  

As one of the most important growth environments, the family environment plays a key role in 

students’ learning. It is necessary to study the influence of family factors on students’ SLA motivation. 

English holds significant importance as a general second language in China; there has been much 

research on English learning motivation. Nevertheless, few studies have explored how family factors 

influence Chinese students’ motivation of learning English as a second language. Little is known 

about the comprehensive family factors influencing students’ English learning motivation, and the 

relationship between family factors and students’ English learning motivation has rarely been 

evaluated comprehensively in China.  



Proceedings	of	ICEIPI	2025	Symposium:	Reimagining	Society:	AI's	Role	in	Cultural	Transformation	and	Learning	Environments
DOI:	10.54254/2753-7048/2025.BO23952

59

 

 

This paper will use a questionnaire-based approach and define family factors in five aspects (i.e., 

parents’ sense of values, parents’ social-economic status, parents’ educational background and 

cultural influence, parents’ involvement and guidance behavior, family's atmosphere and style) and 

find out the relationships with students’ English learning motivation among freshman undergraduate 

students majoring in English in China. The study ultimately aims to determine whether these family 

factors positively influence English learning motivation and to identify strategies for improving 

motivation through enhanced family support. 

2. Literature review 

Motivation is understood as the impetus behind starting and maintaining goal-oriented behaviors, of 

which learning motivation has always been one of the core issues in the field of second language 

acquisition [1]. Motivation level greatly impacts learners' engagement and contribution, and it should 

be considered from two aspects: intrinsic motivation and extrinsic motivation. Self-determination 

theory, also known as SDT, consists of two parts: intrinsic motivation and extrinsic motivation. To 

put it briefly, competence is associated with the sense of effectiveness and self-assurance in pursuing 

and completing a task, autonomy is associated with volition and liberty, and relatedness offers the 

sense of safety and connection in a learning environment [2]. 

Based on SDT theory, the kinship of family ties has established an extrinsic connection for English 

learning. And the extrinsic connection is further internalized as an intrinsic learning motivation. This 

paper explores the interconnection between family factors and learning motivation, and finds the 

internalizing process [3]. 

English learning motivation refers to a learner’s goal-oriented attitude and drive to achieve 

proficiency in English as a second language. Because learning motivation positively influences 

performance, efficiency, and creativity, many studies have focused on the influencing factors of SLA 

motivation. The existing research mainly focuses on intrinsic motivation, like language anxiety, and 

extrinsic motivation, such as school environment and teaching methods. Studies have shown that self-

confidence with a second language appeared to stem from the individual's actual use of the language 

at home, which affirmed the importance of family as one of the most critical and longest-lasting 

environments in people’s lives [4]. Family environment as a contributing factor and one of the social 

dimensions towards children's cognitive and educational development was relatively less studied.  

Family background is a significant determinant of educational attainment that encompasses factors 

not chosen by the individual. These factors, which are called family factors, significantly shape the 

individual's educational opportunities and outcomes [5]. The family factors that the researchers 

looked at in the previous articles on the impact of the family environment on learning English as a 

second language were somewhat straightforward. Divergent precise details of family variables and 

the various study objects are the two key areas of concentration for researchers in this discipline. 

Different researchers have studied the effects of family factors in different ways, single family factors 

and multiple family factors. Many researchers have studied the effect of single-family factors. Based 

on newcomer families to Canada, J Paradis figured out that the frequency of second language use in 

households and the mother's level of education affected SLA [6]. Niehaus & Adelson noted the 

importance of addressing students' and their families' needs for fostering robust family involvement, 

particularly family second language use and parents' cultural background [7]. Other family factors 

have also been studied singularly by a few scholars. Hart and Risley summarized their work on the 

language acquisition skills of one to three-year-old children in American families and concluded that 

families with different social classes and discrepant social status would have variable results on SLA 

[8]. Wang and his colleagues have expanded the influence of single-family factor on SLA through 

Chinese local research objects and cases [9-10].  
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Some researchers searching multiple family factors on English second language acquisition had 

their different classification. Depending on Coleman’s theory of family capital, Li’s paper has 

emphasized that the family capital, such as education support, economic status, and family affection, 

has played an important role in English second language acquisition [11]. Yusup and Ahmad analyzed 

the family environment on English second language acquisition from three aspects: parents’ 

socioeconomic status, educational ability, and aspiration towards the English language, and tested the 

relevance [12]. A part in the Development of Achievement Motivation and Engagement in the 

handbook of child psychology and developmental science, set up a model and analyzed the beliefs 

and behaviors of parents in the family on children’s achievement motivation and engagement [13]. 

Pfenninger and Singleton studied a few factors of family, including parents’ occupation and education 

level, English proficiency level, and socioeconomic status (SES) on English second language 

acquisition [14]. Abbasian, Hadian, and Vaez-Dalili's research set out to explore whether 

socioeconomic status and parents' educational backgrounds could be used to forecast how well Iranian 

students would perform on reading and listening comprehension tests in English as a second language 

[15].  

3. Research questions 

The following research issues are intended to be addressed by this study. 

What is the general profile of family factors? 

What are the relationships between each type of family factor and students’ English learning 

motivation?  

How does each family factor predict students’ English learning motivation?  

4. Research method 

4.1. Participants 

Unbiased sampling gives every population member an identical selection probability. Minimal 

knowledge of the population is required for this method to be effective. This approach enhances both 

internal and external validity by reducing selection bias [16]. This paper will use the random sampling 

method. The research will invite 299 first-year undergraduates in China to serve as participants. All 

participants will be English majors with similar academic backgrounds.  

4.2. Material and design 

This questionnaire is adapted based on the 6-factor model of the Foreign Language Learning 

Motivation Questionnaire and a statistical model [13, 17]. The 50 items in the original FLLMQ were 

created by Gonzales. It is made up of six components. The range of the factors' alpha coefficients is 

∝ =.451 to .714, and the reliability of the entire questionnaire is ∝ =.982 [18]. The updated FLLMQ, 

which now only has 40 items, was employed in Gonzales's later study and was further examined and 

developed. The scale has been tested over a long period of time in research and has good reliability 

and validity. It is an effective tool to study learning motivation [17]. The questionnaire research is 

mixed-method research combining quantitative and qualitative research methods with three stages, 

including a pilot survey and a specific investigation. 

The final questionnaire, structured using a 5-point Likert scale, consists of three main sections. 

The first section is a demographic information survey with seven questions using frequency analysis 

to analyze the frequency and percentage of analyzed objects (gender, highest level of parental 

education, area of residence of the family, languages predominantly spoken in the home and 

immediate, immediate family members live abroad situation and family language environment). In 
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the first section, the parent career conducts a multiple response analysis. The second section is about 

five family factors (parents’ sense of values, parents’ social-economic status, parents’ educational 

background and cultural influence, parents’ involvement and guidance behavior, family's atmosphere 

and style) with a total of twenty-five questions. The third section has nine questions in two factors 

(career-related motivation and cultural awareness motivation) about students’ English learning 

motivation. The second and third sections will use descriptive analysis, correlational analysis, and 

regression analysis.  

The specific procedures are as follows: An invitation email will be sent to students in different 

grades. A link to the online questionnaire will be provided. Students finish this online questionnaire.  

5. Results 

A total of 299 valid questionnaires were returned, including 130 from male students and 169 from 

female students. The ratio of males to females is relatively balanced. Among the valid questionnaires, 

a total of 299 questionnaires were returned from first-year undergraduates in the English major in 

Shandong province.  

First, a frequency analysis was conducted to examine demographic variables, including gender, 

parents’ educational background, parents’ occupation, area of family residence, predominant home 

language, presence of immediate family members living abroad, and the extent of English exposure 

in the home. 

Table 1: Frequency analysis 

Name Option Frequency Percentage (%) 

Gender 
Male 130 43.48 

Female 169 56.52 

Highest Level of 

Parental 

Education 

Junior High School and Below 27 9.03 

Senior High School 120 40.13 

Undergraduate 105 35.12 

Master's Degree and Above 47 15.72 

Area of Residence 

of the Family 

First-Line City 92 30.77 

Second-Line City 135 45.15 

Third-Line City 51 17.06 

Rural Townships 21 7.02 

Languages 

Predominantly 

Spoken in the 

Home 

Mandarin 108 36.12 

Dialects 160 53.51 

English 18 6.02 

Mix of Mandarin, Dialects, and English 13 4.35 

Immediate Family 

Members Live 

Abroad Situation 

Yes 24 8.03 

No 275 91.97 

Family Language 

Environment 

Parents speak English and use it regularly at home. 45 15.05 

Parents speak English but rarely use it at home. 141 47.16 

Parents don't know English and never use it at home. 113 37.79 

Add Up the Total 299 100.0 

 

As shown in Table 1, in terms of gender, 56.52% were women. The remaining 43.48% of the 

sample is male. Regarding the highest level of parental education, more than 40% of the samples 
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were “high school”. The proportion of undergraduate samples is 35.12%. The proportion of samples 

choosing ‘second-line city’ is 45.15%. The proportion of first-line cities is 30.77%. Regarding the 

main language spoken in the household, “dialect” is relatively more common in the sample, with a 

proportion of 53.51%. The proportion for the Mandarin sample is 36.12%. More than 90% of the 

samples chose ‘no’ for whether any of their immediate family members had lived in an English-

speaking country for a long period of time. The proportion of “parents speak English but seldom use 

it at home” was 47.16%. A further 37.79% said that their parents did not know English and never 

used it at home. 

Table 2: Multiple response analysis 

Parent Career 
Response 

Penetration Rate(n=299) 
n Response Rate 

Civil Servant/Enterprise Staff 56 12.53% 18.73% 

Enterprise Employee 149 33.33% 49.83% 

Self-Employed Person 89 19.91% 29.77% 

Freelancer 104 23.27% 34.78% 

Farmer 4 0.89% 1.34% 

else 45 10.07% 15.05% 

Add Up the Total 447 100% 149.50% 
Note: For Goodness-of-Fit Tests  χ2 = 171.993 p = 0.000 

 

As shown in Table 2, the goodness-of-fit test revealed a significant result (χ² = 171.993, p < 0.000), 

indicating considerable variation in the selection rates across different items. To be specific, responses 

for two items, namely "enterprise employee" and "freelancer," cropped up way more frequently than 

expected. 

Table 3: Descriptive analysis 

Name Sample Siz 
Average 

Value 

Standard 

Deviation 
Median 

Family’s Atmosphere and Style 299 3.359 1.027 3.400 

Parents’ Involvement and Guidance Behavior 299 3.397 0.968 3.600 

Parents’ Educational Background and 

Cultural Influence  
299 3.416 0.994 3.400 

Parents’ Social-Economic Status 299 3.328 0.965 3.200 

Parents’ Sense of Values 299 3.322 0.977 3.200 

 

After data processing to generate variables, the second part of the questionnaire questions was 

specified as five family factors, and the third part of the questionnaire questions was specified as 

English learning motivation. In Table 3, there are 5 family factors (i.e., parents’ sense of values, 

parents’ social-economic status, parents’ educational background and cultural influence, parents’ 

involvement and guidance behavior, family 's atmosphere and style). Analyzing the average values 

shows that the average scores are more balanced overall, with higher average values for two factors 

(the parents’ educational background and cultural influence, parents’ involvement and guidance 

behavior), with values of 3.416 and 3.397. The higher average value of these two factors could reflect 

the higher influence on English learning motivation. 
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Table 4: Correlational analysis 

 

English 

Learning 

Motivation 

Family’s 

Atmosphere 

and Style 

Parents’ 

Involvement 

and 

Guidance 

Behavior 

Parents’ 

Educational 

Background 

and Cultural 

Influence 

Parents’ 

Social-

Economic 

Status 

Parents’ 

Sense of 

Values 

English 

Learning 

Motivation 

1      

Family’s 

Atmosphere 

and Style 

0.629** 1     

Parents’ 

Involvement 

and Guidance 

Behavior 

0.554** 0.507** 1    

Parents’ 

Educational 

Background 

and Cultural 

Influence 

0.533** 0.490** 0.468** 1   

Parents’ Social-

Economic 

Status 

0.572** 0.448** 0.455** 0.419** 1  

Parents’ Sense 

of Values 
0.524** 0.461** 0.369** 0.395** 0.421** 1 

* p<0.05 ** p<0.01 
 

As manifested in Table 4, using the Pearson correlation coefficient to indicate the strength of the 

correlation, it can be seen that all five family factors are positively correlated and significantly affect 

English learning motivation. 

The correlation coefficient of 0.629** between English learning motivation and a family's 

atmosphere and style is statistically significant at the 0.01 level. This clearly suggests a strong, 

positive link between a student's drive to learn English and the overall vibe and approach within their 

family. 

The correlation coefficient between English learning motivation and parents' involvement and 

guidance behaviour is 0.554**, a statistically significant figure at the 0.01 level. This suggests a 

noteworthy positive relationship: the more parents are involved and provide direction, the higher the 

motivation to learn English tends to be.     

After correction for multiple comparisons, the data analysis yielded a correlation coefficient of 

0.533**, which was significant at the 0.01 level. The finding indicates a strong positive relationship 

between English learning motivation and parents' educational background and cultural influence.  

The correlation coefficient between motivation for learning English and parents' socioeconomic 

status hits 0.572**, a statistically significant figure at the 0.01 level. This indicates a noteworthy 

positive relationship between students' drive to learn English and their parents' socioeconomic 

background.  

The correlation coefficient for the link between students' drive to learn English and their parents' 

sense of value stands at 0.524**, with a 0.01 significance level. This suggests a robust, positive 

correlation between these two factors. 
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Table 5: Regressional analysis 

 

Unstandardised 

Coefficient 

Standardised 

Coefficient 
t p 

Covariance 

Diagnostics 

B 
Standard 

Error 
Beta VIF 

Tolerance 

Level 

Constant Number 0.269 0.159 - 1.686 0.093 - - 

Family’ s Atmosphere 

and Style 
0.249 0.043 0.287 5.837 0.000** 1.681 0.595 

Parents’ Involvement 

and Guidance Behavior 
0.156 0.044 0.170 3.570 0.000** 1.568 0.638 

Parents’ Educational 

Background and 

Cultural Influence 

0.132 0.042 0.147 3.138 0.002** 1.520 0.658 

Parents’ Social-

Economic Status 
0.214 0.043 0.232 5.012 0.000** 1.482 0.675 

Parents’ Sense of 

Values 
0.158 0.041 0.173 3.841 0.000** 1.413 0.708 

R 2  0.577 

Adjustment R 2  0.570 

F F (5,293)=79.969,p=0.000 

D-W Value 2.071 
Note: Derived Quantify = English Learning Motivation 

* p<0.05 ** p<0.01 

 

Figure 1: Impact pathway diagram 

From the Table 5, it can be seen that the five family factors are taken as independent variables, 

while English learning motivation is taken as the dependent variable in the linear regression analysis, 

and the model formula is: English Learning Motivation = 0.269 + 0.249 * Family's Atmosphere and 

Style + 0.156 * Parents‘ Involvement and Guidance Behaviour + 0.132 * Parents’ educational 

background and Cultural Influence + 0.214 * Parents‘ Social-Economic Status + 0.158 * Parents’ 

Sense of Values, and the R-squared value of the model is 0.577, which means that the five family 

factors can explain 57% of English learning motivation. explain 57.7% of the variation in English 

learning motivation. The F-test of the model was found to pass the F-test (F=79.969, p=0.000<0.05), 

which means that at least one of the five family factors can impact English learning motivation. In 

addition, the model was tested for multicollinearity and found that all the VIF values in the model 

were less than 5, which means that there is no problem of covariance. The D-W values were around 

Family’ s Atmosphere and Style 

Parents’ Involvement and Guidance Behavior 

Parents’ Educational Background and Cultural Influence 

Parents’ Social-Economic Status 

Parents’ Sense of Values 

English Learning Motivation 
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2, meaning there is no autocorrelation in the model and no correlation between the sample data, so 

the model is good. Specifically analyzing the regression coefficient values of the five family factors, 

it can be learned that the P-values are all less than 0.01, meaning that the five family factors 

significantly positively influence the English learning motivation. 

By analyzing the sub-data, a model diagram of the relationship between the five family factors and 

English Learning Motivation is shown in Figure 1. 

6. Discussion 

6.1. Findings 

The results of the above study show that the mean values of the family factors were all above 3.3, 

with two of them being higher, indicating that the group completing the questionnaire considered 

these two family factors to be more important. Firstly, it was found that there was a positive 

correlation between the five family factor variables and the English Learning motivation variable. 

According to the Self-Determination Theory, social factors like parental influences with informative 

elements are meant to bolster an individual's intrinsic motivation. Secure parental attachment and 

relationship contentment correlate with increased intrinsic motivation in students [3]. Secondly, the 

study also found that the five family factor variables significantly positively affected the English 

Learning motivation variable and presented an impact pathway diagram. 

6.2. Limitations 

There are some limitations to this study. Firstly, the sample was limited to first-year undergraduates 

majoring in English in Shandong and did not involve students from other regions. The study's results 

may be biased and may not accurately reflect the situation in China. Secondly, this experiment used 

the questionnaire method, and the investigator's questionnaire setting and the respondents' 

subjectivity in response patterns were more subjective. For example, for questions related to parents’ 

sense of values and English learning motivation, respondents' perceptions of parents’ sense of values 

and self-motivation may differ, which may cause bias in the experimental results. Also, the 

questionnaire was self-administered, and the investigator could not answer the respondents' queries 

in time for completion, which may affect respondent understanding and the consistency of answers, 

thereby affecting the data quality. Finally, this investigation only considered the influence of family 

factors on English learning motivation, without considering the specific process of influence, which 

may also cause a certain degree of limitation. 

6.3. Implication 

Regarding the significance of the study, firstly, we have found a positive correlation between family 

factors and English learning motivation, and family factors have a significant positive effect on 

English learning motivation. In the subsequent study, researchers can further explore why and how 

family factors positively influence English learning motivation. In addition to this, it is also possible 

to explore in depth whether there are still mediating factors between the relevant level of academic 

performance and family factors, and English learning motivation as reflected in English learning 

motivation. Secondly, this study is an empirical study on the influence of family factors on English 

learning motivation. The results of the study indicate that family factors occupy an important position. 

Therefore, based on the study's results, it is important to refine the specific family factors further to 

strengthen their empirical research on English learning motivation. In terms of practical application, 

this study provides some help in developing effective measures to enhance students' English learning 

motivation. This study can guide parents and students to enhance students’ English learning 
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motivation by strengthening positive family influences and helping create a favourable family 

atmosphere for learning. 

7. Conclusion 

This study found that family factors (i.e., parents’ sense of values, social-economic status, educational 

background, cultural influence, involvement and guidance behavior, family's atmosphere and style) 

and English learning motivation were positively correlated. It was also found that all five family 

factors had a significant positive effect on English learning motivation, which suggests that improving 

family factors is important and necessary for students' English learning motivation. Therefore, 

empirical studies should continue to focus on the path and process of family factors’ influence on 

English learning motivation and whether mediators can be found between the two, as well as promote 

the establishment of a model of family factors’ influence on English learning motivation. To a certain 

extent, this study enriches the previous research on family factors on English learning motivation in 

China, which is conducive to the comprehensive study of the influence of multiple family factors on 

English learning motivation. It lays a certain foundation for the continued research on the influence 

of family influences on English learning motivation in the future. However, this study also has 

shortcomings, such as regional limitations and errors in filling out the questionnaire. In the future, the 

scope of the experimental area can be expanded, and more detailed questionnaire instructions can be 

developed. 
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