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Abstract. This paper discusses the implementation of differentiated instruction in middle
school English teaching in China. Differentiated instruction’s theoretical basis,
implementation and implementation issues are analyzed in this study. Based on the analysis
of international practices and local adaptation of differentiated instruction, the paper explores
how to solve the diversified student population and personalized learning in the process of
implementing differentiated instruction in China. The study focuses on three aspects of
differentiated instruction, i.e., content differentiation, teaching methods and assessment
methods. The paper compares the implementation of differentiated instruction in developed
countries, such as the United States and Australia, with the current situation of differentiated
instruction in China. The study finds that differentiated instruction is implemented in Chinese
middle school English education faces many challenges, such as resource inequality, teachers
capability, traditional assessment system, etc. The study also found that there are many
opportunities to implement differentiated instruction, such as new teaching methods, flipped
classroom, online learning, cooperative learning, etc. At last, the study puts forward some
suggestions for teacher professional development, evaluation system reform and introducing
the international experience into the Chinese context.
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1. Introduction

In recent years, the diversified student population and increasing demand for personalized education
have made differentiated instruction more and more important in modern education. As the
diversified student population rapidly increases and new challenges to personalized education emerge
one after another, differentiated instruction has become a new attempt to solve these problems in
Chinese middle school English education. Differentiated instruction is a teaching model that adjusts
teaching content, process and assessment according to students’ differences to meet students’ learning
needs and achieve educational equity and efficiency [1]. As a student centred teaching philosophy,
differentiated instruction emphasizes that teachers should pay attention to students’ differences in
learning and provide students with learning opportunities adapted to their developmental needs by
designing flexible teaching strategies to meet their cognitive characteristics, interests and needs. This
study will examine the theoretical foundations and practical applications of differentiated instruction
in middle school English education, with particular attention to its implementation in the Chinese
educational context. Through a comprehensive examination of theoretical frameworks, international

© 2025 The Authors. This is an open access article distributed under the terms of the Creative Commons Attribution License 4.0

(https://creativecommons.org/licenses/by/4.0/).

38



Proceedings of the 2nd International Conference on Global Politics and Socio-Humanities
DOI: 10.54254/2753-7048/2024.20617

practices, and local adaptations, this research seeks to contribute to the ongoing discussion of
educational reform in China and provide valuable insights for educators and policymakers working
to enhance the quality and effectiveness of English language education.

2. Theoretical foundation of differentiated instruction
2.1. Definition of differentiated instruction

Diffusion instruction usually includes three aspects: content, process and product [1]. In the aspect of
content, teachers should design various teaching materials and learning tasks according to students'
interest, level of proficiency and prior experience. In the aspect of process, differentiated instruction
adjusts classroom activities and learners' learning route through group teaching, group discussion and
individual tutoring. In the aspect of product, differentiated instruction provides students with various
learning opportunities through various teaching assessment methods, such as project presentation and
oral report. The above three aspects of differentiated instruction design not only focuses on the
improvement of students' academic performance, but also gives full play to students' overall quality.
As an extensively popular teaching method, differentiated instruction has many advantages in dealing
with classroom diversity of learning ability and need. Simply speaking, differentiated instruction is
to systematize the adjustment of teaching through analyzing students' learning situation in order to
form an environment of challenging learning and successful learning in students' reachable range.

2.2. Theoretical support

The implementation of differentiated instruction is supported by multiple theories, providing a
scientific basis from various aspects, including learners' cognitive development, intelligence types,
and learning potential expansion. First, differentiated instruction is supported by the following
theories which offer scientific basis from different aspects, including learners' cognitive development,
type of intelligence and expansion of learning ability.

According to Piaget's Constructivist Theory, students are constructors instead of receivers [2].
Constructivism believes that learners gradually build their understanding by interacting with the
environment and reorganizing internal cognitive structure. Therefore, differentiated instruction's
personalized task design and interactive learning activities are all applied from the aspect of
individual learning, which is the embodiment of above theory.

Gardner believes that every student has different type of intelligence, including linguistic
intelligence, logical-mathematical intelligence, musical intelligence and bodily-kinaesthetic
intelligence [3]. Generally speaking, traditional teaching only focuses on developing students'
linguistic intelligence and logical-mathematical intelligence. However, differentiated instruction uses
various teaching content and learning evaluation methods to provide students with different types of
intelligence with equal learning opportunities. Therefore, differentiated instruction comprehensively
develops students' potential through constructing teaching content according to students with
different types of intelligence.

Vygotsky believed that students' teachingable learning zone was between "current level" and
"potential development level". Students could reach the development level of higher analysis based
on the current ability level by using appropriate help from others (such as teachers, peers and parents)
to achieve cooperative learning [4].

Differentiated instruction was based on above theoretical foundation. Grouped instruction and
interactive learning activities in differentiated instruction were directly guided by Vygotsky's ZPD
theory. In addition, differentiated instruction constructed teaching system according to "learning
centered" educational concept based on students' individual development, which offered scientific
basis for every student's development and growth.
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3. Practice and development of differentiated instruction in China and abroad
3.1. Research and practice in China and abroad
3.1.1. Differentiated practice in developed countries like the United States and Australia

As reference countries, developed countries such as the United States and Australia have made
achievements in both theoretical research and practice of differentiated instruction and have formed
a relatively mature teaching model. Differentiated instruction has attracted considerable attention in
the United States and has been included in the American national education standards. For example,
No Child Left Behind requires teachers to meet the needs of every student in the classroom [5].
American differentiated instruction is carried out in the forms of cooperative learning, project-based
learning and online teaching links, aiming to improve students’ learning engagement and autonomous
learning ability. For example, in English courses, American teachers group students by language level
and learning interests and let students complete various reading, writing and discussion tasks to
develop comprehensively. Australian differentiated instruction is implemented at the national level.
The Australian Curriculum, Assessment and Reporting Authority (ACARA) puts forward
corresponding teaching content and methods adjustment based on the learning needs of students [6].
Teachers use stratified teaching materials to provide learning tasks suitable for the learning level of
students. In addition, teachers in Australian schools widely use technological means to implement
differentiated instruction, such as providing students with personalized learning route and immediate
feedback through learning platform, which implements differentiated instruction at school level.
From the above analysis, it can be seen that developed countries have created a favourable ecological
environment for differentiated instruction by providing national policy guidance, providing stratified
teaching materials as a resource guarantee and promoting teachers’ professional development, which
provides equal and effective learning opportunities for students.

3.1.2. Analysis of traditional teaching methods and adaptability of differentiated instruction
in Chinese education system

China's education has always been very "uniform" and exam-oriented, which stresses the
standardization of curriculum and uniformity of the level of evaluation. Although the above
traditional ways of teaching have demonstrated many benefits in practice, they ignore the needs of
students' individual development. Under such circumstances, how to implement differentiated
instruction becomes faced with many kinds of adaptability problems. Generally, there are "large class
size" in Chinese classrooms, which makes it hard for teachers to have a deep understanding of and
give differentiated guidance to every student. Unified textbooks and examinations restrict the
teachers' flexibility in terms of the content of courses and teaching methods, and decrease the
flexibility of differentiated instruction. Furthermore, teachers' teaching concepts and professional
capabilities are important factors affecting the promotion of differentiated instruction. Many teachers
remain accustomed to traditional "spoon-feeding" teaching methods, which lack experience and skills
in personalized instruction. However, in recent years, with the advancement of education reform,
China has gradually recognized the importance of differentiated instruction in enhancing students'
comprehensive development. For example, some regions have explored cooperative learning and
stratified teaching models through pilot programs, combining information technology to provide
diverse learning resources and feedback mechanisms for students. Although the development of
differentiated instruction in China is still in its initial stages, its practice has shown specific potential
and development prospects.
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3.2. The current challenges of implementing differentiated teaching in China

In implementing differentiated instruction in China, multiple challenges are faced that constrain its
effective implementation in middle school English education. First, uneven distribution of
educational resources is a prominent issue. In areas with significant urban-rural education gaps,
teacher shortages, lack of teaching equipment, and difficulty in accessing resources make it
challenging to ensure the practice of differentiated instruction. Moreover, teachers' insufficient
professional quality and capability is another major obstacle. Due to the long-term influence of
traditional education models, many teachers lack awareness and ability in personalized teaching, with
limited mastery of differentiated teaching strategies. Meanwhile, teachers' heavy workload, especially
in large class environments, makes it difficult to spare time and energy for individualized guidance.
The complexity of classroom management adds implementation difficulty, because differentiated
instruction asks teachers to attend to students at different levels at the same time, which raises higher
demands for classroom activity organization and coordination. Under the current evaluation system
of education, unified examination method is still the only assessment method, which conflicts with
the different assessment ways of differentiated instruction, and thus teachers have no incentives in
practice. There is also an impact on students' acceptance, because these students are used to traditional
ways of "passive reception" learning and feel difficult to adapt to ways of differentiated instruction
that require more active participation and interaction from students. Therefore, more support is
needed from educational policies in terms of balanced resource allocation and training of teachers'
professional abilities to create favourable conditions for implementing differentiated instruction.

4. Application of differentiated teaching strategies in middle school English education
4.1. Differentiated teaching content design

The design of differentiated teaching content is an important part, which is based on the student's
language proficiency, learning needs and interests, and adjusts the teaching content to achieve
personalized learning goals. Whether in China or abroad, differentiated content design is usually
realized in the form of flexible implementation of stratified teaching and theme selection. Stratified
teaching means that students with different English proficiency levels are arranged into the same class,
and then taught in a way matching their learning needs. For example, in foreign schools, consolidation
work sheets in grammar and vocabulary are set for basic groups, while more difficult reading
comprehension and writing tasks are designed for advanced groups. Stratified teaching can prevent
students from feeling frustrated or bored due to the content being too simple or too difficult. Choose
themes according to students' interests is another common way. Foreign schools often conduct interest
surveys to find out what students are interested in and what themes are related to their lives, and then
select themes to teach students. For example, foreign schools often teach units on topics like
environmental protection and artificial intelligence. While designing English reading and listening
materials for foreign language teaching, some Chinese schools have gradually begun to use this
method, designing reading and listening content according to students' favorite movies and songs.
Differentiated design of teaching content adjusts teaching content flexibly according to teaching
materials and activities, and meets different learning needs of students with different interests and
abilities, so that students can get appropriate learning content, and improve learning effect [7].

4.2. Differentiated teaching methods

Small-group cooperative learning is often used in differentiated instruction, and it improves the
learning effectiveness of the class through the cooperation and help of students with different abilities
in each group. In small group cooperative learning, teachers divide students into heterogeneous
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groups. There are students with different learning abilities, knowledge and skill backgrounds, and
interests in each group. They can complement each other in group activities. For example, in the
English presentation project, we can assign students with good language skills to write speeches and
create presentation content, and students with strong communication and coordination abilities to
handle project organization and time arrangement. This kind of division based on strength allows
each student to play to his/her strong suit, and provides an opportunity for less efficient students to
learn by actively observing and participating. The successful implementation of small group
cooperative learning depends on teachers' careful design and guidance, including reasonable group
arrangement and fair task distribution. Teachers can promote effective communication and group
cooperation by setting clear learning objectives, establishing discussion topics, and providing timely
feedback. While international practice shows high student enthusiasm and team spirit in group tasks,
Chinese classrooms still need to address challenges like insufficient participation and uneven task
distribution. Small group cooperative learning effectively combines individual and collective learning,
enhancing academic performance and collaborative abilities.

4.3. Flipped classroom and online learning

Flipped classroom and online learning provide new possibilities for implementing differentiated
instruction, supporting students in conducting English learning according to their own pace and needs
through technological means. In the flipped classroom model, students can initially grasp course
content by using pre-class time for independent learning through instructional videos, courseware, or
online resources [8]. Classroom time is then used for discussion, practice, and problem-solving, with
this "learn first, teach later" approach allowing teachers to provide targeted guidance for students at
different levels during class. For example, some foreign schools adopt flipped classrooms in English
courses, helping basic-level students understand core content through subtitled video materials while
designing extension tasks for advanced students to deepen their knowledge application abilities.

Online learning further expands the space for differentiated instruction, allowing students to
complete course tasks at their own pace and receive personalized feedback through online learning
platforms. For example, domestic and international online education platforms (Coursera and
Edmodo) provide rich English learning resources covering multiple aspects, including listening,
speaking, reading, and writing. These platforms usually feature intelligent analysis capabilities that
recommend suitable content or provide improvement suggestions based on students' learning data.
The combination of flipped classrooms and online learning optimizes the teaching process and gives
students more learning autonomy. However, implementing this model still needs to overcome issues
such as insufficient technical equipment and low student self-discipline to achieve maximum
effectiveness in differentiated instruction.

5. Conclusion

This study has examined differentiated instruction in Chinese middle school English education,
revealing both opportunities and challenges in its implementation. The findings highlight three critical
aspects: the need for enhanced teacher professional development, the value of integrating modern
teaching methods, including flipped classrooms and online learning, and the importance of reforming
traditional evaluation systems to accommodate diverse assessment methods. While international
practices provide valuable references, their application in the Chinese context requires careful
adaptation to address local challenges such as resource inequalities and traditional teaching methods.
The successful implementation of differentiated instruction in Chinese middle school English
education will depend on systematic support for teacher training, technological integration, and
assessment reform, while maintaining sensitivity to local educational contexts.
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